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Assessment Plan, Art History, 2012-13 
Per the request of the UMM Assessment of Student Learning Committee, ArtH will undertake 
assessment of one of our discipline objectives that relates to the Fine Arts Gen Ed requirement. 
Our assessment will be limited to one large introductory course as 1) we are currently assessing 
our discipline extensively by means of the RAR and Program Review reports due this year; and 
2) one of our regular faculty members, Jimmy Schryver, is on sabbatical, and we don’t want to 
ask a temporary faculty member to take on an additional burden. 
 
For our assessment, Julia Dabbs will implement a pre-test/post-test in ArtH 1101 (Principles of 
Art), spring semester, to gauge students’ comprehension and application of formal analysis 
vocabulary, as well as their ability to develop an original interpretation derived from that 
analysis, in keeping with objective 2 (below) of our discipline objectives. 
  
 
Assessment Results 
Dabbs, ArtH 1101 Principles of Art, Spring 2013: 
This assessment involved a pre- and post-testing of the appropriate use of art terminology 
when writing a comparison essay on two works of art (Matisse’s Red Room and Vermeer’s 
Young Woman with a Water Pitcher). Having students gain a more sophisticated and nuanced 
vocabulary by which to analyze and discuss a work of art’s form and appearance (i.e. formal 
analysis) is a fundamental goal of this particular course and relevant to one of our Art History 
discipline objectives: “To teach students methods of analysis and interpretation of works of art.”  
And in regards to UMM Student Learning Outcomes, this assessment relates to the development 
of the intellectual and practical skills of “inquiry and analysis,” “critical thinking and problem-
solving,” and “written communication.” 
 
Students were asked to compare the same 2 works of art, given the same amount of time 
(approximately 20 minutes), and based on the same categories of visual analysis (composition, 
color, light/shade, illusion of depth, and line). The pre-test occurred before we had the 
instructional unit on formal analysis; the post-test occurred during the unit exam. I did not 
discuss these particular works of art in class, so students needed to independently apply what 
they had learned. I then scored a random sample of 23 out of 48 essays. 
 
Although the pre-test writing was not evaluated as part of their course grade, students took 
the in-class exercise quite seriously and most students wrote over a page for their response. 
Most, however, focused on the subject matter and their response to it, with little supporting 
visual analysis evidence. On the pre-test, students incorporated an average of 1.08 art terms in 
their descriptive analysis;  whereas following the instructional unit on formal analysis, they 
averaged 11.4 art terms in their essays. These results are comparable to findings from 2010-11 
when I conducted a similar assessment (1.63 pre-test terms/10.3 post-test).  This year, the highest 
number of terms used by a student in the pre-test was 5;  the highest number in the post-test was 
18. Their overall essay scores naturally also reflected improvement (average 24.6 pre-test to 27 
pts. post-test), as students were now able to more deeply and persuasively form a comparative 
analysis. 
 
 
Assessment Plan, Art History, 2013-14 
 
Given that so few students enter college with any experience in or understanding of art history, 
this year’s assessment will focus on the question of what the purpose of studying art history 
might be. In the fall semester Principles of Art course (ARTH 1101), Joel Eisinger will give the 
students the following exercise at the very beginning of the semester and then again at the end: 
 
Put your name on a piece of paper. 
Answer the following question. 
What is the purpose of art history? Stated differently, what is the point of studying art history?  
If you have a general idea about this, explain that idea and then try to give a specific example. 
Write as little as one or two sentences or as much as one page. 
 
There is no correct answer. Say what you can. 
 
I will collect the papers but will not grade them.  
I will not even read them until the end of the semester when I will ask you to repeat this exercise. 
 
The expectation is that in the course of the semester, students will develop some sense of how art 
history addresses one or more of the discipline’s learning objectives: 
 
1) To develop students’ understanding of some of the historical traditions in the visual arts. 
2) To teach students methods of analysis and interpretation of works of art. 
3) To help students discover the rich and complex relationship of art to other aspects of 
culture. 
 
 
 
 
 
